The British International School of New York
Policy on Inclusion and Learning Support
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This policy needs to be read along with the Curriculum policy, the Assessment policy, the Language
policy and the PSHE policy

Introduction

BIS-NY is a school that welcomes students and families from around the world. We view diversity as a
great strength and strive to be a community that is accepting and inclusive. We value and seek to support
the identities of every member of our community in an environment which is open and built around
mutual respect.

The Mission Statement of The British International School of New York is:

e To enable students to be knowledgeable, kind, committed, globally minded and confident;
e To provide an exceptional education combining the creativity and inquiry based approach of the
International Baccalaureate with the depth and rigor of the English National Curriculum.

Difference and diversity are central in IB world schools, where all students enrolled in IB programs
should receive meaningful and equitable access to the curriculum. Learning opportunities in all classes
allow students to develop understanding and appreciation of the underlying principles of equity and
inclusion. Development of the attitudes and attributes of the Learner Profile provide the foundation for an
inclusive learning community.

At BIS-NY, we are committed to delivering an inclusive educational environment for all of our learners.
BIS-NY fosters a culture of collaboration, where all staff are committed to working together to effectively
support students’ academic, social and emotional development. The British International School of New
York is committed to supporting the principles of providing an inclusive learning community through:

e Developing cultures, policies and practices to include all learners;

e Offering excellence and choice, incorporating the views of all stakeholders;

e Safeguarding the interests of all students and families;

¢ Providing all learners equal access to appropriate education that affords them the opportunity to
achieve their personal potential;

¢ Proactively planning for anticipated learning needs through the school application and admissions
process.



Transdisciplinary skills in PYP and approaches to learning in MYP give students the chance to understand

and reflect on their own learning and metacognition. Teachers engage children in meaningful learning

challenges and endeavor to respond to all individual learning styles and needs. All students have the

right to learn and to demonstrate their achievement and potential according to their way of learning.

Aims and objectives

The aims of the Inclusion policy are:

To create an inclusive learning environment that meets the individual support needs of each
learner;

To outline best practices in responding to learning diversity and addressing barriers to learning;
To ensure that the individual needs of learners are identified, assessed and provided for at the
earliest opportunity;

To make clear expectations to all involved in the learner’s education, including the learner,
parents and external professionals;

To identify the roles and responsibilities of staff in providing for each learner’s individual needs.

BIS-NY teachers support the aims and objectives of the Inclusion policy through:

Promoting a class and school environment that welcomes and embraces the diversity and
variability of all learners;

Having high expectations of all students and high aspirations for all students;

Communicating with parents and caregivers openly and proactively on the child’s overall
progress and development;

Liaising and collaborating with parents on how best to collaborate to achieve shared goals;
Valuing and using diversity of cultural perspectives to enhance learning and engagement;
Explicitly activating learners’ prior knowledge;

Using their knowledge of learners’ prior understanding to differentiate tasks and activities;
Recording information in learning profiles that will support planning for future differentiation and
inform teacher practice;

Considering the time and strategies necessary for activating and building up background
knowledge when planning a unit of work;

Using scaffolding to support learning;

Providing appropriate opportunities to extend learning;

Creating individual or group learning plans to target;

Providing opportunities for pupils to participate in regular reviews of their work and progress;
Making regular use of assessment to plan and improve teaching and learning;

Regularly reviewing assessment data to identify individual learning needs and plan to address
these.

The Senior Leadership Team supports the aims and objectives of the inclusion policy through:

Making sure there are robust systems in place for tracking pupil progress effectively;



e Meeting with teachers (DHs) at least once a term to evaluate and monitor pupil progress so that
there is prompt intervention to address all learning needs;

¢ In collaboration with the Inclusion Manager, carry out regular reviews of the support provision
across the whole school to ensure provision is relevant and responsive to students’ needs;

e Evaluate the effectiveness of teaching and learning through lesson observations and work
scrutiny;

e Ensuring all staff consistently use assessment information effectively to plan and improve
teaching and learning;

e Supporting staff in maintaining an open and transparent dialogue with parents about their child’s
progress;

¢ Ensuring that appropriate resources and staffing are in place to support the needs of all students;

e Ensuring there are regular professional development opportunities for all staff to ensure they
receive the support required in identifying and supporting all students.

The Inclusion Manager supports the aims and objectives of the inclusion policy through:

e In close collaboration with deputy and divisional heads, managing and overseeing the provision
of additional support to students, according to the level of intervention required and as agreed by

all involved;
e Consulting with colleagues on resources and strategies to ensure the most inclusive approaches to

learning and teaching;

e Overseeing records for students with individual support needs;

e Working collaboratively with all teachers, parents and students to work towards agreed learning
targets;

e  Working collaboratively with external professionals as required;

¢ Monitoring support provision and its effectiveness, and report to SLT and, through them, the
Board of Directors;

¢ Providing small group and individual support to students as determined by agreed assessment
procedures;

e Evaluating the effectiveness of teaching and learning by work analysis and using these to guide
future improvements.

The EAL specialist supports the aims and objectives of the inclusion policy through:

e Provision of individual/small group instruction in place of Modern Foreign Languages, as
identified through initial assessment of the student’s language proficiency at time of enrolment;

® Monitoring progress of EAL students;

e Consulting with colleagues on resources and strategies to ensure the most inclusive approach to
learning and teaching of EAL students;

e Working collaboratively with all teachers, parents and students to work towards agreed learning
targets for EAL students;

e Evaluating the effectiveness of teaching and learning by work analysis and using these to guide
future improvements for EAL learners.



Identifying and addressing barriers to learning

All students have different educational needs and it may be that some students require additional support
to overcome barriers to their learning. Barriers to learning may exist due to academic, linguistic, cultural,
personal, social, emotional or physical factors. Where students experience such challenges, the PYP and
MYP provide the flexibility for differentiated approaches to learning and assessment that can be adapted
to the needs of the student. Teachers are responsible for ensuring that learning and teaching approaches
meet the needs of all learners and that barriers to learning are effectively identified and addressed as
appropriate. Divisional Assistant Heads support teachers, students and parent(s) in addressing and
overcoming barriers to learning and activate a staged approach to intervention where necessary.

Where a teacher has specific, on-going concerns regarding the progress and development of an individual
student, the teacher should in the first instance refer the matter to the Divisional Assistant Head. Next
steps may include:

e Jointly with the classteacher. the Assistant Head will investigate the barriers to learning
experienced by the student and gain an overview picture of the individual’s work and progress;

e The Assistant Head will offer suggestions to the teachers and may arrange some observations of
the student and meet with them to discuss their work where age appropriate;

e A preliminary meeting with the parents may also be arranged at this point.

The Assistant head may also involve the Learning Support Team (LST) or EAL specialist at any point in
this process to help determine the best support and approaches for the student.

If the child’s needs require support that goes beyond reasonable classroom differentiation, then the
Assistant Head will refer to the LST or EAL specialist for further observation and information gathering
so as to advise on appropriate next steps to support the student. This will likely include the following
elements:

¢ The Inclusion Manager or EAL specialist will gather further information on the student’s learning
needs through:
= Analysis and discussion of support strategies and approaches in place
= Inclass observation
=  Analysis of student work
e The class teacher will draft an Individual Learning Plan (ILP) with the support of the Inclusion
Manager. The ILP outlines short term targets, strategies and approaches to help support the
child’s learning;
e (lass teacher, Inclusion Manager/EAL specialist and Assistant Head will discuss the information
gathered and decide the level of intervention necessary to best meet the student’s needs;
¢ A meeting will be arranged with parent(s) to discuss the information and level of intervention
appropriate to the student’s needs;
¢ Through on-going communication the parent is kept informed of the student’s learning needs and
the level of differentiation required in class as well as progress toward any short term learning
targets;
e The class teacher and Inclusion Manager/EAL specialist will devise targeted support measures as
appropriate to the level of intervention required. Levels of intervention include:
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= Use of specific, individualized accommodations in class

=  Program of small group intervention with students with similar needs — this may
be arranged earlier as a preventative strategy at the start of the year for younger
students. For needs related to language acquisition this may involve targeted
support in place of modern foreign languages (if this is not agreed during
admissions when the child enrolls)

=  Systematic, individualized one to one support with the Inclusion Manager or
other specialist

Educational Evaluations and External Agencies

The school values the expertise and recommendations of any professional who is involved in supporting a
student and their family. This includes, but is not limited to:

e Speech and language therapists
e Physical therapists

e  Occupational therapists

¢ Clinical psychiatrists

¢ Educational psychologists

e Specialist SETSS/SEIT services

The recommendation of an evaluation would be made when a student is not making expected level of
progress commensurate with the level and duration of support provided in school and where there is
strong evidence to suggest that there may be a more significant and specific learning difficulty. This
recommendation will be discussed at the earliest possible stage with the assistant head teacher, class
teacher and Inclusion Manager. The school will support parents in this process through:

¢ Provision of assessment information

¢ Recommendation of services

e Liaison with external professionals

¢ Distributing and gathering assessment information as requested by the external agency

e Sharing information and recommendations provided by evaluation reports to all staff involved

¢ Incorporating recommendations from an evaluation report as appropriate within school provisions

Where parents wish to pursue support for their child through the New York Board of Education Special
Education process, the Inclusion Manager will act as the first point of contact with Committee on Pre-
school Special Education (CPSE) or Committee on Special Education office (CSE), in collaboration with
the student’s class teacher. If the child qualifies for services, the Inclusion Manager will:

e Oversee targets as stated in the Individual Education Service Plan (IESP), in collaboration with
the class teacher and service provider(s)

¢ Liaise as appropriate with service providers

e Attend IESP review meetings as requested

Evaluation reports must be shared with the school so that appropriate strategies and accommodations can
be implemented. Copies of evaluation reports will be held in the Head Teacher’s student file and in the



Inclusion Manager’s office. Copies of any assessment paperwork completed by teachers in response to an
evaluation should be forwarded to the Inclusion Manager. Information from evaluation reports will be
used to develop the student’s individual learning plan and inform classroom strategies used to effectively
differentiate for their learning.

Assessment accommodations will be afforded to students with a documented learning disability, as
identified through psycho-educational evaluation. Accommodations must be consistent with the on-going
level of support the student receives. Application for assessment accommodations in private/
standardized examinations must be made by the parent and supporting documentation will be provided by
the school as requested.

The content of this policy was drafted in reference to the following local, national and international
policies and documents:

= SEND code of practice: 0 — 25 (UK) 2015

= Learning diversity and inclusion in IB programmes (IBO) 2016
= Individuals with Disabilities Education Act (USA) 2004

= No Child Left Behind Act (NCLB) (USA) 2001

= UNESCO Salamanca Statement 1994

The policy will be reviewed every year.



